
 

SOCIAL STRUCTURE, PSYCHO-SOCIAL AND ACADEMIC EXPERIENCES AT 

SCHOOL 

 

 

 

KHUSHBEEN KAUR SOHI 

 

 

 

 

 

 

 

 

 

 

DEPARTMENT OF HUMANITIES AND SOCIAL SCIENCES 

INDIAN INSTITUTE OF TECHNOLOGY DELHI 

JULY, 2022 

 



 

 

 

 

 

 

 

 

 

©Indian Institute of Technology Delhi (IITD), New Delhi, 2022 

 

  



 

SOCIAL STRUCTURE, PSYCHO-SOCIAL AND ACADEMIC EXPERIENCES AT 

SCHOOL 

 

 

 

by 

 

 

 

Khushbeen Kaur Sohi 

 
Department Of Humanities And Social Sciences 

 

 

 

Submitted 

in fulfilment of the requirements for the award of the degree of Doctor of Philosophy 

to the 

 

 

 

INDIAN INSTITUTE OF TECHNOLOGY DELHI 

July 2022 

 



i 

CERTIFICATE 

 

 

This is to certify that the thesis titled “Social Structure, Psycho-Social and Academic 

Experiences at School” being submitted by Ms. Khushbeen Kaur Sohi to the Indian Institute 

of Technology Delhi in the fulfilment of the requirements for the award of the degree of Doctor 

of Philosophy is a record of bonafide research work carried out by her under my supervision at 

the Department of Humanities and Social Sciences, Indian Institute of Technology Delhi. 

 

The results documented herein have not been submitted in part or full to any other University or 

Institute for the award of any degree or diploma to the best of my knowledge. 

 

 

                                                                                                                         
Prof. Purnima Singh  

 

Research Supervisor  

Department of Humanities and Social Sciences  

Indian Institute of Technology Delhi  

New Delhi, India 

 

 

 

 

 

 

 

 



ii 

Acknowledgements 

As I submit my thesis, I offer gratitude to the Almighty for being my side, each step of this 

endeavor.  

I would like to extend my most sincere gratitude to my research supervisor, Purnima Ma‘am. I 

thank her for the opportunity and the unending faith in me. Its hard to describe in words what 

Ma‘am has meant to me during this time. I am truly thankful for the guidance, the invaluable 

feedback, the kindness and warmth during the tough times. I will be forever be grateful to her.  

I would like to offer special thanks to Prof. Girishwar Misra, and Dr. Arvind K Mishra, for 

critical inputs on this work. 

Thanks are due to all the participants who were a part of this research for their time and 

cooperation. School authorities, teachers and NGO authorities who facilitated the proceedings of 

this research deserve a special mention. I am grateful for their kind cooperation. 

I thank faculty members, office members, and friends at the Department of Humanities and 

Social Sciences, IIT Delhi for their support through the different phases of this work.  

I would like to thank my parents for their unending support and encouragement. Their advice, 

their faith in me, their support, is my biggest asset. I thank my sister, who has been the most 

important guiding force in my life, in whatever I have done. I am forever grateful to her for 

looking over me and for always having my back. What she brings to my life, is invaluable and 

something that I extremely cherish. 

I would like to thank my second set of parents and my husband for their tremendous patience and 

understanding in this journey. This would not have been possible without their loving support. I 



iii 

have to mention here, the newest addition to my life, my little daughter, who somehow just 

understood when my time and attention was divided during the most crucial stage of my work.  

Khushbeen 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iv 

Abstract 

Social class and caste groups have not been adequately researched in social psychology 

research in India. Social structural identities, such as those afforded by social class and caste, 

gain salience in specific contexts. One such significant context is school which is the focus of the 

present thesis. Schools today represent diversity in the social identities of learners owing to 

government initiatives to uplift marginal communities by giving them an opportunity to be a part 

of mainstream schools. The existence of such diversity in the student body brings to the fore 

psycho-social issues stemming from the presence of students from the low-status and high-status 

groups within a system that is shaped, more or less, by values of dominant/high-status groups in 

a society. However, these remain under-researched in the Indian context. Also, due to an over-

emphasis on academic performance, psychosocial indicators of student functioning in the context 

of diversity in the school space have not received much attention. Four studies were conducted to 

address these issues. 

Study 1 entailed a qualitative inquiry into dynamics of socioeconomic diversity in the 

student body at private schools in Delhi. Semi-structured interviews were conducted with 

students from economically weaker sections (EWS; n= 14) and children who come to private 

schools without any kind of reservation (non-EWS; n= 10) to explore issues of 

belonging/exclusion, and their academic and social life at school. Interviews were also conducted 

with parents of EWS students and teachers to arrive at a comprehensive understanding of the 

situation. The findings revealed extreme privilege and joy among EWS participants for being 

able to be a part of private schools and receive the highly sought after ―English-medium 

education‖. However, the school was also seen as a space where students realized social class 

differences and this for EWS participants resulted in increased 
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consciousness about one‘s class, and experiences of rejection. Differences between EWS 

students and their non-EWS counterparts in the academic and social integration into the private 

school education system got highlighted.  

Study 2 used self-report measures to explore the impact of social structure on the 

experience of school exclusion. The influence of teacher support and peer support in this 

relationship was also looked at. The sample included students belonging to the EWS category 

(n=170) and non-EWS students (n=170). Findings documented difficulties with inclusion faced 

by EWS students. Further, the need to go beyond studying social support as a global construct 

and looking at its various aspects was addressed in this study by exploring perceptions of the 

different types of support (i.e. emotional, informational, appraisal, and instrumental) received by 

students. Emotional support came out to be the most important; only perceived emotional 

support from teachers and peers was found to mediate the relationship between social class and 

feelings of school exclusion. This finding has the potential to inform interventions and teacher 

training programs aimed at ensuring integration of EWS into the private schools in the true 

sense. 

Study 3 was designed to explore the impact of social structure on the experience of 

exclusion at school, self-esteem, academic efficacy and engagement of students using self-report 

measures. For the purpose of this study, the social structural variables of class and caste (caste is 

an integral component of Indian society‘s social structure) were examined. For the study with 

social class, the sample included EWS students (n=170) and non-EWS students (n=170). For the 

study with caste, the sample included students from the reserved category (including students 

from scheduled caste, scheduled tribe and other backward classes; n=134) and general category 
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students (n=134). School exclusion and self-esteem emerged as significant processes that 

mediate the relation between social structural variables of class and caste and student outcomes. 

Study 4 attempted to move beyond a deficit perspective about the performance of 

students from lower classes and explored possible social-contextual bases of students‘ 

performance. In doing so, the research made a novel attempt at exploring the relationship 

between social class and self-construal in the Indian context. The sample included students 

belonging to the EWS category (n=140) and non-EWS students (n=140). Using self-report 

measures, it was observed that while the non-EWS students differed significantly from EWS 

students on independent self-construal (with the former being higher on the construct), there was 

no significant difference between the two groups of students on interdependent self-construal. 

Further, literature on self-construal and academic identity were weaved together to understand 

student performance. The performance of higher-class students was predicted to be influenced by 

an independent self-construal and value for learning. For the students from lower classes, an 

interdependent self-construal and a sense of belonging to the school environment were predicted 

to be important for performance. Partial support was found for the proposed relationships. 

Findings of the four studies reiterate the importance of psychological inquiry into the 

scenario of diversity at educational institutions in India. The findings revealed social-

psychological and academic problems faced by EWS students and students of reserved category. 

These call for immediate attention and action. The relevance of the findings in the context of the 

new National Education Policy (2020) has been discussed.



 

सार 

सू्कल में सामाजजक संरचना, मानजसक-सामाजजक और शैक्षजिक अनुभव 

भारत में सामाजजक मनोजवज्ञान अनुसंधान में सामाजजक आजथिक वगि और जाजत समूहो ंपर पयािप्त रूप से 

शोध नह  ंजकया गया है। सामाजजक संरचनात्मक पहचान, जैसे जक सामाजजक आजथिक वगि और जाजत द्वारा वहन क  

जाने वाल , जवजशष्ट संदभों में प्रमुखता प्राप्त करत  हैं। ऐसा ह  एक महत्वपूिि संदभि सू्कल है जो वतिमान शोध का 

फोकस है। सू्कल आज जशक्षाजथियो ंक  सामाजजक पहचान में जवजवधता का प्रजतजनजधत्व करते हैं, जो जक सरकार क  

पहल के कारि स मांत समुदायो ंके उत्थान के जलए उन्हें मुख्यधारा के सू्कलो ंका जहस्सा बनने का अवसर देता है। छात्र 

जनकाय में इस तरह क  जवजवधता का अस्तित्व एक प्रिाल  के भ तर जनम्न-स्तथथजत और उच्च-स्तथथजत समूहो ंके छात्रो ंक  

उपस्तथथजत से उत्पन्न मनो-सामाजजक मुद्ो ंको सामने लाता है, जो कमोबेश, प्रमुख / उच्च समूहो ंके मूल्ो ंसे आकार लेते 

हैं। हालााँजक, ये भारत य संदभि में कम शोजधत हैं। साथ ह , अकादजमक प्रदशिन पर अजधक जोर देने के कारि, सू्कल में 

जवजवधता के संदभि में छात्र के कामकाज के मनोसामाजजक संकेतको ंपर ज्यादा ध्यान नह  ंजदया गया है। इन मुद्ो ंका 

पता लगाने के जलए चार अध्ययन जकए गए। 

अध्ययन 1 में जदल्ल  के प्राइवेट सू्कलो ंमें छात्र जनकाय में सामाजजक-आजथिक जवजवधता क  गजतश लता क  

गुिात्मक जांच क  गई। आजथिक रूप से कमजोर वगों (ईडबू्ल्यएस-EWS; एन = 14) के छात्रो ं और जबना जकस  

आरक्षि के प्राइवेट सू्कलो ं में आने वाले बच्चो ं (गैर-ईडबू्ल्यएस-non EWS; एन = 10) से सू्कल में 

अपनापन/बजहष्करि, शैक्षजिक और सामाजजक ज वन के मुद्ो ं का पता लगाने के जलए अधि-संरजचत साक्षात्कार 

आयोजजत जकए गए थे। स्तथथजत क  व्यापक समझ पर पहंचने के जलए ईडबू्ल्यएस छात्रो ंऔर जशक्षको ंके माता-जपता 

के साथ साक्षात्कार भ  आयोजजत जकए गए थे। जनष्कर्षों ने ईडबू्ल्यएस प्रजतभाजगयो ंके ब च प्राइवेट सू्कलो ंका जहस्सा 

बनने और "अंगे्रज -माध्यम जशक्षा" प्राप्त करने में सक्षम होने के जलए अत्यजधक जवशेर्षाजधकार और खुश  का खुलासा 

जकया। हालााँजक, सू्कल को एक ऐसे थथान के रूप में भ  देखा गया जहााँ छात्रो ंको सामाजजक आजथिक वगि के अंतरो ं

का एहसास हआ और इसके पररिामस्वरूप ईडबू्ल्यएस प्रजतभाजगयो ंके जलए अस्व कृजत के अनुभव में वृस्ति हई। 



 

प्राइवेट सू्कल जशक्षा प्रिाल  में शैक्षजिक और सामाजजक एक करि में ईडबू्ल्यएस छात्रो ंऔर उनके गैर-ईडबू्ल्यएस 

समकक्षो ंके ब च अंतर पर प्रकाश डाला गया। 

अध्ययन 2 ने सू्कल बजहष्करि के अनुभव पर सामाजजक संरचना के प्रभाव का पता लगाने के जलए स्व-

ररपोटि उपायो ंका उपयोग जकया। इस संबंध में जशक्षक समथिन और साजथयो ंके समथिन के प्रभाव को भ  देखा गया। 

सैंपल में ईडबू्ल्यएस छात्र (एन = 170) और गैर-ईडबू्ल्यएस छात्र (एन = 170) शाजमल थे। जनष्कर्षों ने ईडबू्ल्यएस 

छात्रो ंद्वारा सामना जकए जाने वाले समावेशन में कजिनाइयो ंका दिावेज करि जकया। इसके अलावा, सामाजजक 

समथिन क  वैजिक अवधारिा से हट कर सामाजजक समथिन के जवजभन्न पहलुओ ंको देखने के जलए छात्रो ंद्वारा प्राप्त 

जवजभन्न प्रकार के समथिन (यान  भावनात्मक, सूचनात्मक, मूल्ांकन और सहायक) क  धारिाओ ंको देखा गया था। 

भावनात्मक समथिन सबसे महत्वपूिि जनकला; जशक्षको ंऔर साजथयो ंसे पाया जाने वाला केवल भावनात्मक समथिन 

सामाजजक आजथिक वगि और सू्कल बजहष्कार क  भावनाओ ंके ब च संबंधो ंको मध्यथथ करता पाया गया। इस खोज 

में सह  अथों में प्राइवेट सू्कलो ंमें ईडबू्ल्यएस के एक करि को सुजनजित करने के उदे्श्य से हिके्षप और जशक्षक 

प्रजशक्षि कायिक्रमो ंको सूजचत करने क  क्षमता है। 

अध्ययन 3 को सू्कल में बजहष्कार के अनुभव, आत्म-सम्मान, अकादजमक प्रभावकाररता और कक्षा संदभि के 

भ तर स खने से संबंजधत गजतजवजधयो ं में छात्र क  भाग दार  पर सामाजजक संरचना के प्रभाव का पता लगाने के जलए 

आत्म-ररपोटि उपायो ंका उपयोग कर जडजाइन जकया गया था। इस अध्ययन के उदे्श्य के जलए, सामाजजक आजथिक 

वगि और जाजत (जाजत भारत य समाज क  सामाजजक संरचना का एक अजभन्न अंग है) क  जांच क  गई। सामाजजक 

आजथिक वगि के अध्ययन के जलए, सैंपल में ईडबू्ल्यएस छात्र (एन = 170) और गैर-ईडबू्ल्यएस छात्र (एन = 170) 

शाजमल थे। जाजत के साथ अध्ययन के जलए, सैंपल में आरजक्षत वगि (अनुसूजचत जाजत, अनुसूजचत जनजाजत और अन्य 

जपछडा वगि के छात्रो ंसजहत; n = 134) और सामान्य शे्रि  के छात्र (n = 134) शाजमल थे। सू्कल बजहष्करि और 

आत्म-सम्मान महत्वपूिि प्रजक्रयाओ ंके रूप में उभरे जो आजथिक वगि और जाजत और छात्र पररिामो ंके ब च संबंधो ं

को मध्यथथ करते हैं । 



 

अध्ययन 4 ने जनम्न सामाजजक आजथिक वगों के छात्रो ंके प्रदशिन के बारे में घाटे के पररपे्रक्ष्य से आगे बढ़ने का 

प्रयास जकया और छात्रो ंके प्रदशिन के संभाजवत सामाजजक-प्रासंजगक आधारो ंका पता लगाने क  कोजशश क । ऐसा 

करते हए, शोध ने भारत य संदभि में सामाजजक आजथिक वगि और स्व-जनमािि (self-construal) के ब च संबंधो ंक  

खोज करने का एक नया प्रयास जकया। सैंपल में ईडबू्ल्यएस (एन = 140) और गैर-ईडबू्ल्यएस (एन = 140) छात्र 

शाजमल थे। स्व-ररपोटि उपायो ंका उपयोग करते हए, यह देखा गया जक जहां गैर-ईडबू्ल्यएस छात्र स्वतंत्र स्व-जनमािि 

(independent self-construal) पर ईडबू्ल्यएस छात्रो ं से काफ  जभन्न थे, वह  ं अन्योन्याजश्रत स्व-जनमािि 

(interdependent self-construal) पर छात्रो ंके दो समूहो ंके ब च कोई महत्वपूिि अंतर नह  ंथा। इसके अलावा, 

छात्रो ंके प्रदशिन को समझने के जलए आत्म-जनमािि और शैक्षजिक पहचान पर साजहत्य को एक साथ बुना गया था। 

उच्च सामाजजक वगि के छात्रो ंके प्रदशिन को एक स्वतंत्र आत्म-संरचना और स खने के मूल् से प्रभाजवत होने क  

भजवष्यवाि  क  गई थ । जनम्न सामाजजक आजथिक वगों के छात्रो ंके जलए, एक अन्योन्याजश्रत आत्म-संरचना और सू्कल 

के वातावरि से अपनापन होने क  भावना को प्रदशिन के जलए महत्वपूिि होने क  भजवष्यवाि  क  गई थ । प्रिाजवत 

संबंधो ंके जलए आंजशक समथिन जमला। 

चार अध्ययनो ं के जनष्कर्र्ष भारत में शैक्षजिक संथथानो ं में जवजवधता के पररदृश्य में मनोवैज्ञाजनक जांच के 

महत्व को दोहराते हैं। जनष्कर्षों ने ईडबू्ल्यएस छात्रो ं और आरजक्षत वगि के छात्रो ं के सामने आने वाल  सामाजजक-

मनोवैज्ञाजनक और शैक्षजिक समस्याओ ंका खुलासा जकया। इन पर तत्काल ध्यान देने और कारिवाई क  मांग क  गई 

है। नई राष्टर  य जशक्षा न जत (2020) के संदभि में जनष्कर्षों क  प्रासंजगकता पर चचाि क  गई है। 
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Glossary of Terms 

 

TERM EXPLANATION/DEFINITION 

  

Academic 

Efficacy 

Students‘ belief about how successfully can they achieve academic goals. 

CBSE The Central Board of Secondary Education (CBSE) is a national level board of 

education in India, under the aegis of the Government of India. It is a regulatory 

body for public and private schools in India. 

Engagement Student‘s participation in the activities related to learning within the classroom 

setting. 

EWS students Students from Economically Weaker Section of the society. Government regulation 

requires private schools to reserve twenty five percent of the seats in private 

schools for them. 

General 

caste/General 

caste category 

Students who do not receive any reservation in educational institutions. 

Independent 

Self-Construal 

A self characteristic of cultures that value individual autonomy, exploration and 

expression of one‘s unique attributes. A neat separation of the subject (oneself) and 

the object (others/social context) is upheld. 

Interdependent 

Self-Construal 

A self characteristic of cultures that value relatedness with others, fitting in, and 

sensitivity to the thoughts, feelings, and behaviours of others as important 

influences on one‘s own behavior. The self is defined in terms of relationship to 

others and to social groups 

NEP The National Education Policy of India 2020 (NEP 2020). It is a comprehensive 

framework that suggests reforms for education at all levels including elementary 

educations, higher education, and vocational training. It was approved by 

the Government of India in July 2020. 

Non-EWS 

students 

Students who study in private schools without any reservation and enter school 

through the general admission process. They usually come from middle-class and 

upper-middle-class households. 

https://en.wikipedia.org/wiki/Government_of_India


  xv 

Peer Support Emotional, instrumental, informational, and appraisal support received from peers. 

Emotional support includes facets such as love, trust and empathy received from 

the person providing support. Instrumental support encompasses providing 

resources such as one‘s time, money, etc in order to help the other person. 

Informational support involves sharing something that could be useful to the 

individual such as giving advice. Appraisal support includes providing some kind 

of assessment, evaluation, or observation related to the person in question. 

Reserved 

caste/Reserved 

caste category 

Students who receive reservation in educational institutions i.e. students from 

scheduled caste, scheduled tribe, and other backward classes. 

RTE The Right of Children to Free and Compulsory Education Act or Right to 

Education Act (RTE) was passed by the Indian Parliament in August 2009. It 

guarantees free and compulsory education for children between the age of 6 to 14 

years in India.  

School 

Belonging 

The extent to which students feel personally accepted, respected, included and 

supported by others in the school environment. 

School 

Exclusion 

One‘s perception of not being accepted, supported or respected by others at school. 

Self-Esteem A favourable or unfavourable opinion/attitude toward the self. 

Teacher 

Support 

Emotional, instrumental, informational, and appraisal support received from 

teachers. Emotional support includes facets such as love, trust and empathy 

received from the person providing support. Instrumental support encompasses 

providing resources such as one‘s time, money, etc in order to help the other 

person. Informational support involves sharing something that could be useful to 

the individual such as giving advice. Appraisal support includes providing some 

kind of assessment, evaluation, or observation related to the person in question. 

Value of 

Education 

The perceived importance, interest, or enjoyment of engaging in academic tasks. 
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https://en.wikipedia.org/wiki/Compulsory_education
https://en.wikipedia.org/wiki/Children_and_adolescents_in_India

