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ABSTRACT
The term ‘academic leadership’ is variedly conceptualized by different researchers for example,
educational leadership (Bolman & Gallos, 2010); teaching leadership (Hay & Hodgkinson, 2006);
instructional leadership (Hallinger, 2003); principal leadership (Marks & Printy, 2003); collegial
leadership (Singh, Manser & Mestry, 2007); intellectual leadership (Macfarlane, 2013) etc. We
abide by their concepts as and when we related with them, however, throughout all the studies;
while referring to the academic leadership as a construct, we have kept the meaning of it to be the
‘highest authority’ (Pilbeam, & Jamieson, 2010) in a higher educational institution. In the later
parts of this document, we have discussed academic leadership in relation to different styles as
mentioned above. Availability of very scant literature into the field creates an urge to discuss the
Indian higher education system in detail. Reason being; while most of the Indian higher
educational institutions face financial crunch, top ranked institutes like Indian Institutes of
Technology (I1Ts) and Indian Institutes of Management (I1Ms), despite having the financial
support from the government, appear to be at a critical juncture (Gulhati, 2007). Apart from the
issues like governance and regulations, autonomy of an institutional leadership, political
interference in institutional matters, faculty salary etc. prevalent in the Indian higher education
system, only a few institutions are able to secure ranks in the global rankings despite a huge
potential. Since success or a failure of an institute depends on the academic leadership (Simkins,
2005), we wanted to explore different roles academic leaders play in the globally acclaimed
universities/institutes so that suggestive measures for rest of the segment of higher education can
be taken. So, we searched for the way through which an academic leadership can be measured and
evaluated. However, we did not find any measurement scale on academic leadership except the

one developed for the Chinese context by Xu, (2011). The way Indian higher education operates



is unigque because of the unique context and challenges it faces. Hence, we wanted to use the scale
that is best suited for the Indian academic leadership. Thus, we started our research with the
interview based qualitative study where we aim to develop the academic leadership scale for India.

As methodology, we adopted the mixed method research approach where the exploration
based qualitative, and validation based quantitative both the types of studies are conducted to draw
a conclusion. Mixed method design renders the benefit of multi-method (Friedrich, Byrne &
Mumford, 2009) and multi-source. Using single source for the data using single method increases
the chances of common method bias (Eichhorn, 2014); however, mixed method comprises
qualitative and quantitative research studies which are totally different in terms of their sample
requirements and the conduct, it provides us with the benefits of the multiple data sources and

frees us from the common method bias.

Our entire work is divided into multiple studies that widely covered different scale
development stages like item generation, scale construction and scale validation, as per the
methodology suggested by De Vellis (1991) and Hinkin (1998). We started our work with the
qualitative study based on in-depth interviews of eminent Indian academic leaders. We drew
meanings from their texts and developed the 14-items (comprising 4 dimensions) tool that can help
measuring academic leadership. These four dimensions are; setting up teaching learning
environment (STLE), managing intellectual capital (MIC), stewardship and reputation
management (SRM) and personal and relational competence (PRC). We used SPSS 20 to conduct
the exploratory factor analysis to attain these four dimensions and 14 items. Total 48% variance
was explained with VEF1 = 38.17, VEF2 = 4.88, VEF3 = 3.40 and VEF4 = 3.14. the cumulative

VE for F1 = 38.17, CVEF2 = 43.05, CVEF3 = 46.44 and CVEF4 = 49.57.

Vi



Once the scale was developed, we moved further to validate the psychometric properties
of the scale. With the help of confirmatory factor analysis, we proved the academic leadership as
a multidimensional construct. The scale presented sound psychometric measures like reliability
measures Cronbach alpha a (STLE 0.81, MIC 0.87, ISRM 0.72 and PRC 0.72) and composite
reliability CR (STLE 0.86, MIC 0.88, ISRM 0.74 and PRC 0.76), convergent validity measure
average variance extracted AVE (> 0.5) (STLE 0.67, MIC 0.61, ISRM 0.50 and PRC 0.52). As a

measure of the discriminant validity all the VAVEs were more than their inter-correlations.

For the empirical scale validation phase, we designed survey-based questionnaires for three
important stakeholders like faculties, non-academic staff members and the students; where we
incorporated different psychological, task related and institutional outcomes along with the scale
items. This way we can establish the predictive validity for each of the dimension with respect to
different stakeholder related outcome measures. We conducted the predictive validity analysis for
the scale for which we used the outcome measures which were common to all the three
stakeholders. These measures were psychological ownership PO, institutional commitment IC,
institutional engagement IE and the reputation R. We used AMOS 20 for conducting the structural
equation modeling for the faculty and students. For the non-academic staff members, due to the

limited sample size we conducted its analysis on the smart PLS v2.

Total 35 hypotheses were developed out of which 7 were rejected. We have provided
details of each hypothesis along with the logical arguments for all the rejected hypothesis in the
discussion chapter 7. It also provides insightful practical and theoretical implications along with
some important suggestions that can be used by future researchers to improve the work and
research design in this area. Despite limitations, our work is expected to encourage researchers

and benefit academics in great way.
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