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ABSTRACT

KEYWORDS: private tutoring ; learning outcomes; gender bias; education;

hurdle model; instrumental variable estimation.

Private tutoring is prevalent across the globe, and widely used especially in South Asia
as a tool to enhance academic performance and gain a competitive edge. We explore the
phenomenon of private tutoring using theoretical and empirical techniques. Our theoretical
model suggests the presence of gender gaps in tutoring participation at the household
level. The theoretical predictions are tested empirically using a recent, large-scale nationally
representative dataset from rural India. Using a hurdle model specification, we find that
several socio-economic predictors at the household, child, community and school level are
correlated with tuition demand. Notably, we find that, one, gender gaps and income
disparities exist in tutoring participation, and, two, school quality and tutoring demand have
a negative association. We further investigate whether tutoring improves fundamental skills
in reading and arithmetic in school-going students. We use instrumental variables estimation
to remedy the potential endogeneity problem, and report a positive association between
tuition spending and learning outcomes. Our research contributes to the literature by
using richer data (school characteristics) and improved methodology (instrumental variable
approach) to arrive at the results. The findings have several policy implications: first,
tutoring can be leveraged as a useful tool to improve learning outcomes; second, improvement
in school quality with a focus of pedagogy and curriculum could reduce the dependence on
tutoring; and third, unencumbered growth of tutoring can have equity implications for
educational access and quality for the disadvantaged groups, including girls and financially

challenged students.
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