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ABSTRACT

The research presented in this thesis aims to contribute to two broad gaps. One, it sharply

articulates the roles of social change professionals (SCPs), hitherto invisible and under-

studied. The explicit purpose of the SCP is to empower individuals, groups and commu-

nities to address and solve self-defined problems and concerns. This includes building

relationships with key people and organisations in their external environment. Second,

it argues that (the potential benefits of) approaches that focus on competencies as a criti-

cal differentiator of performance remain underutilised and understudied for professional

development in and strengthening of the social sector in India.

The aims of this thesis are thus to examine the roles and competencies of the SCP

in the context of (a) client-centred development processes and (b) relational practice,

vis-a-vis key actors and organisations (the stakeholders) in the client systems’ external

environment.

The thesis addresses these issues through two sources: existing literature and the per-

ceptions of practicing SCPs. It may be argued that the use of literature may be treated as a

part of review. However, we wish to emphasize that literature / paradigms from different

fields provide data points, wherein the content was analysed for deciphering the roles of

SCPs and their competencies. Eight (participatory) paradigms from fields of psychology,

sociology and development were analysed for the purpose. Our interpretation of these

paradigms has characterised six features of the SCPs’ roles. These features are the dual-

ity of outcomes, participation, accountability, non-directive engagement, value alignment

and congruence, and reflexive and reflective practice. A set of 39 competencies have

been identified, broadly classified into eight competency categories. Seven categories

identified from literature are knowledge, cognitive intelligence, emotional intelligence,

social awareness, relationship management, conflict management and team and work-

group competencies (Bozkurt, 2011). An eighth category identfied from this study of

paradigms is identified as pro-social behaviour (Batson et al., 2008). The competencies



within these eight categories are uniquely identified by this study. Viewing these from an-

other lens, our results showed that the competencies could also be classified across four

client-systems / stakeholder groups. These could be individual-focussed, group-focussed,

community-based organization focussed or large system focussed.

In another independent study involving depth interviews with practicing SCPs, a set

of 35 competencies were identified. The analysis of the interviews revealed that the task

of development was an upward spiralling process wherein the right intervention (read

competencies) helped in the upward movement of the client group. Thus, in this study

we were able to (a) identify competencies, (b) link them to the various stages of the

development of the client group, and (c) characterise the role of the SCP in each of the

five emerging stages. This analysis led to a unique set of competencies, further broadly

classified into eight competency categories as emerging from the study of paradigms.

These two studies together led to the identification of 45 competencies. We assessed

the relative importance of each of these competencies (and their presence) through a

questionnaire-based survey of 275 respondents across 101 organisations. The most im-

portant 5 clusters comprise 9 competencies. These clusters are a combination of compe-

tencies across the eight competency categories. Three competencies are significantly con-

sidered more important by older age categories, invoked at later stages of the spiral and

critical as SCPs mature in age, and in their roles vis-a-vis external stakeholders. Ten of

these competencies are significantly considered more important by respondents affiliated

with NGOs, compared to respondents affiliated with business-initiated or government-

initiated NGOs.

An overall analysis of gap, between importance and presence of each competency,

indicates that all competencies are considered significantly more important than their

presence. Within this, three of the top nine competencies according to perceived impor-

tance have the highest gaps. Importantly, five of the top ten competencies in terms of gap

analysis are emotional intelligence competencies. This indicates the importance of focus



on emotional intelligence competencies while working with social sector organisations.

Viewing these competencies through another lens, an emerging typology of competencies

is proposed taking an integrated concept of emotional, social, and cognitive intelligence

(Boyatzis & Sala, 2004). This offers a framework for describing human dispositions, and

a theoretical structure for the organization of personality and linking it to a theory of ac-

tion and job performance. The contributions of this thesis are towards operationalising a

person-centred development process. In addition to proposing a list of preliminary com-

petencies requiring attention, there are multiple angles proposed to design a competency

model. This may focus on importance, on analysis of the gap between importance and

presence of competencies, on age-category requirements, on organisation type-specific

requirements or on categories of competencies in alignment with the behavioural reper-

toire/approach. The typology of competencies proposed, based on literature surveyed,

may also be used as a checklist or observation form to guide further empirical research.
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